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Literature about the basal reader approach and the
whole language approach to teach reading was reviewed.
The reviewed literature for this project supports using
the best of both teaching methods with the goal being
to teach more whole language-like.

This could be done

by starting with the basal series required by the
school district and then easing into a more whole
language approach as the individual teacher feels
comfortable with it.

The goal of the teacher should be

to make language learning whole, purposeful, and
meaningful.

Activities based on these assertions about

language were compiled.
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CHAPTER ONE

Background of the Project
Introduction
A subject of primary interest in the field of
teaching reading at the primary grade levels is whole
language.

Researchers (e.g., Anderson, 1984; Butler &

Turbill, 1984; Goodman, 1986; and Hodge, 1989) are
finding that the whole language approach is more
beneficial than using basal readers.

It is becoming

evident that children learn to read when the
instruction is whole, purposeful, and meaningful, which
is the philosophy supporting whole language.

But, does

this mean that teachers should throw out the basal
readers?

This is a major concern for many teachers who

are required to use their basal reading series or who
depend on them for managing their reading program.
Purpose
The purpose of this project was two fold.

The

first was to review literature on the strengths and
weaknesses of two methods of teaching reading: (1) the
basal reader approach, and (2) the whole language
approach.

This review of literature also focused on

how a teacher who used a basal reading series could
ease into a more whole language approach.

The second

purpose was to compile whole language-type activities
1
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to replace the workbook used with the second grade
basal reader, Under the Moon (Allington, R. L.,
Blachowicz, C., Cramer, R. L., Cunningham, P. M.,
Perez, G. Y., Robinson, C. F., Sebesta,
R. G.,

&

s.

L., Smith,

Tierney, R. J., 1987), in the Kent

(Washington) School District.

These types of

activities are first steps teachers can make when
moving toward a more whole language approach to
teaching reading.

They reflect the whole language

philosophy that language learning should be whole,
purposeful, and meaningful.
Limitations of the Project
The limitations of this project were as follows:
1.

Not every activity was tried with children.

2.

The activities that were tried were only used with
two reading groups from the same 2nd grade
classroom.

One group had seven students and the

other had sixteen.
3.

The writer of this project was also the classroom
teacher who used the activities.

Definition of Terms
The language terms used in this project are
defined as follows:
Basal reader or basal series:
materials to teach reading.
instructional materials:

A set of teaching

Basals consist of core

teacher's manuals, readers,
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and workbooks.

Additionally, most include a variety of

supplemental materials such as ditto masters, tests,
charts, word cards, tape recordings, video tapes,
pictures, and games.
Whole language approach:

A set of beliefs rather

than a set of materials or lessons to be taught.

The

main theory backing the whole language approach is that
language, by nature, has a purpose and is for making
meaning.

This means teaching holistically rather than

isolated skills.

CHAPTER TWO

Review of the Literature
The review of literature will look at the
strengths and weaknesses of two methods of teaching
reading:

(1) the basal reader approach, and (2) the

whole language approach.

Since many school districts

require teachers to use their adopted basal and test
certain skills, this review will show how the whole
language approach can be eased into the regular
program.
The Basal Reader
There are many different basal reading series
which are being used by most elementary school
teachers.

According to Flood and Lapp (cited in

Mccallum, 1988) approximately 98% of U.S. teachers are
using a basal series.

These series include core

instructional materials:
and workbooks.

teacher's manuals, readers,

Most basal series also include a

variety of supplemental materials such as ditto
masters, tests, charts, word cards, tape recordings,
pictures, and games.
Strengths
Basal programs play a critical role by providing
teachers a system for managing their reading program.
They offer a scope and sequence of skills to be taught,
4
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along with tests for diagnosing students' progress, all
of which save teachers time and energy from having to
develop their own program.
Basals provide groups of stories with controlled
vocabulary and at appropriate reading levels.

These

multiple copies conveniently enable teachers to teach
and reinforce vocabulary words, phonics, and
comprehension skills through group instruction.

Group

discussions and sharing are also possible.
Another important function, as pointed out by
Mccallum (1988), is the "on the job training for
teachers" (p. 207) provided by basal programs.

Most

teachers are only required to take one reading methods
class.

However, Mccallum asserts that this is not

enough preparation and "to expect teachers in training
to develop the competencies necessary to direct growth
in reading in one semester is overly optimistic" (p.
207).
Pinally, basal series have changed over time as
research reveals new insights into the reading process.
Mccallum (1988) reports that content of literature,
instructional practices, and comprehension instruction
are among the changes being made.
Weaknesses
Despite the popular use of basal readers and the
improvements made, they are not perfect.

One critic,
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Hodge (1989), disagrees with the way basals tend to
break reading down into subskills which are taught,
drilled, and practiced.

These subskills can be

categorized as being one of the following:

phonics

skills, structural analysis, sight words, word
meanings, comprehension skills, and study skills.
Hodge argues against an overemphasis of this subskills
approach, "Too often this only produced excellent word
decoders, who, unfortunately, had no idea how to put
these decoded words into meaningful operation or
context.

More significantly, though, this drill

instruction developed negative attitudes toward reading
in many students" (p. 99).

She admitted that this

skills and drills approach may help students be able to
read, but she also stressed that they will not be

excited about doing it.
Another problem, Goodman (1986) warns, is that
after phonics drills, skills drill exercises, and
workbook assignments are completed, little time is left
for students to do actual reading.

He claims that by

trying to make reading easier to learn by breaking
reading up into subskills, we have made it harder
because these little pieces are abstract and hard for
children to relate to their needs and experiences.
The workbooks used in the basal series are also
under attack by critics for several reasons.

Goodman
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(1987) reports "page for page, line for line, workbooks
are harder to read than the stories in the readers
because they involve less natural language" (p. 65).
Furthermore, workbooks often require students to fill
in blanks or select correct answers.

Cochran (1989)

claims that "such activities require little higher
order thinking and don't help integrate reading skills"
(p. 40).

The Whole Language Approach
Since the basal readers seem to have many flaws,
what other option do teachers have for teaching
reading?

Many educators are turning to the whole

language approach, where they find reading basals,
workbooks, teacher manuals and all the other
paraphanalia found in the basal readers unnecessary.
This is because whole language is a set of beliefs
rather than a set of materials or lessons to be taught.
Altwerger, Edelsky, and Flores (1987) explain, "It must
become practice, but it is not the practice itself"
(p. 145).

Any activities, such as reading aloud to

children, sustained silent reading, using a wide range
of literature, semantic mapping, Venn diagramming, and
language experience, "do not make a classroom 'Whole
Language,'" but, "rather, these practices become Whole
Language-like because the teacher has particular
beliefs and intentions" (p. 145).
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The main theory backing the whole language
approach is that language, by nature, has a purpose and
is for making meaning, whether that language is
speaking, listening, writing, or reading.

Goodman

(1989) adds, "Students learn to read and write while
they read and write to learn and solve problems" (p.
70).

In keeping with this belief, Anderson (1984}

listed four interrelated criteria for teachers to
consider when they plan and organize their whole
language program.

These criteria are:

"(1) Language

learning should include meaningful, natural language
patterns; (2} Language learning should include whole
language not fragmented elements of language; (3)
Language learning should be functional or purposeful;
and (4) Language should be learned in a meaningful
context" (p. 481-482).
Since whole language teachers and theoreticians
believe in teaching holistically, rather than isolated
skills, it supports integrating all the subject areas
(reading, writing, spelling, math, science, social
studies, health, art, P.E., and music}.

Many whole

language teachers do this by the use of thematic units,
literature, and learning centers.

They also provide

opportunities for students to make choices and
negotiations so their individual needs can be met.
Rich (1985} noted that some "framework is necessary
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because children cannot make intelligent choices
without knowing the full range of choices available"
(p. 21).

By doing this teachers have a delicate

balance to keep between freedom and control in their
classrooms.
Strengths
Research has shown many benefits in using the
whole language approach to teaching reading.
Initially, it allows students to draw from their prior
experiences.

Anderson (1984) maintained that "learning

and using language processes becomes easy and natural
when learning experiences are based on prior language
ability and knowledge" (p. 332).
This approach also lets students assume ownership
and control over their own reading and learning.

It is

this sense of ownership that students have in their
work, according to Butler and Turbill (1984), that
sustains the motivation to read and write.

This

happens as they choose what they will read, set their
own purposes for reading, formulate their own questions
about the reading material, and read a variety of
sources to expand their knowledge.

All the activities,

Hodge (1989) adds, are ''done according to the needs,
interests and intelligence of the particular group
being taught, not predetermined by some national
standardized norm of what students at this level are
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capable of learning" {p. 99).
Huus (cited in Hittleman, 1988) identified five
benefits in using reading literature as part of the
whole language program.

Those benefits are that

students are led:
to enjoy books and stories of all sorts;
to become acquainted with the literary heritage
of their society;
to understand what constitutes "literature";
to apply knowledge gained from literature to
their lives; and
to evaluate and appreciate literature and develop
a personal taste from among the wide varieties
and forms of literature. (p. 256)
Teachers also benefit from this approach.

As

Heymsfeld {1989) explained it, teachers are able to
teach with more energy and excitement as they "throw
off the yoke of an overcrowded, fragmented curriculum"
(p. 68).

Weaknesses
As with the basal reader, critics have found flaws
in the whole language approach.

The program is not

easy to implement and maintain.

Since whole language

teachers don't use a set of teacher manuals and student
books that come with lessons already prepared, they
find themselves spending more time with planning and
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searching for the materials needed.

These teachers

also need extra training and support by peers,
administrators and parents.

This support may not

always be there since, as Hodge (1989) pointed out,
"much more has to be done before school boards and
administrators will recognize this movement as
legitimate" (p. 100}.

More research needs to be done

to know what impact this will have on students,
especially if they are in a basal program one year and
a whole language program the next and then back into a
basal program.
issue.

There is still disagreement on this

Another problem is that many teachers find

change difficult when trying to let go of the old skill
and drill approach used in their basals.

Despite these

problems supporters of whole language strongly believe
that the benefits far outweigh the disadvantages as
compared to the basal reader approach to teaching
reading.
How Language is Learned
In order to help one determine which approach
(basal reader or whole language) is better, one needs
to go back and look at what research says about how
language is best learned and then see which approach
best supports these findings.
One clue is by looking back at how children learn
language {listening, speaking, reading, and writing)
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before they ever enter i~to the school system.
Anderson (1984) found, "It is truly a remarkable
achievement that a child learns to 'language' and to
'mean' within a relatively short period of time without
formal instruction or training" (p. 1).

Goodman (1986)

briefly reported how young children learn language:
Children talk comprehensibly before they control
many of the sounds of the adult dialect.

They

produce sentences long before they control the
rules of sentence making.

If they had to wait to

control conventional spelling, they would never
write, or even discover why spelling is
important.

Language use begins with a function

and then involves experimenting with the language
forms necessary to fulfill that function. (p. 19)
Children are able to experiment with the language in a
risk-free environment, which gives them the confidence
to keep taking risks and experimenting with the
language.
Goodman (1986) broke the language learning process
down and developed two lists to describe what makes
language easy or hard to learn.
follows:

It'• •••Y wh•n:
It's real and natural.
It's whole.

His lists are as
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It's sensible.
It's interesting.
It's relevant.
It belongs to the learner.
It's part of a real event.
It has social utility.
It has purpose for the learner.
The learner chooses to use it.
It's accessible to the learner.
The learner has power.

It'• hard when:
It's artificial.
It's broken into bits and pieces.
It's nonsense.
It's dull and uninteresting.
It's irrelevant to the learner.
It belongs to somebody else.
It's out of context.
It has no social value.
It has no discernible purpose.
It's imposed by someone else.
It's inaccessible.
The learner is powerless.

(p. 8)

By looking both at these lists and at how young
children learn language so quickly and easily one could
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conclude that the whole language approach is much more
supportive of how children naturally learn language
compared to the approach presented by the basal
readers.
Using the Best of Both Worlds
There are still weaknesses to the whole language
approach, as pointed out earlier.

Heymsfeld (1989)

cautions that more empirical information is needed to
know whether whole language classrooms without the
reading basal "will enable the average teacher to
deliver a complete program to everyone in the class,
including at-risk children'' (p. 68).

Since both

approaches to teaching reading have strengths and
weaknesses, is it possible for a teacher to use the
best of both worlds, with an emphasis on whole
language?

Some aspects of the basal readers are

incompatible with whole language.

For Example, Farr

(1988) stated:
the separate skills instruction of basal readers,
resulting in workbook pages, ditto masters, and
mastery tests, suggests erroneously that language
development can be reduced to learning discrete
skills.

Another major issue is the lack of

freedom of choice that is dictated by the
lockstep use of the stories in basals.

Often

this linear march by teachers and students
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through the basal lessons and activities is
mandated by administrators who feel that if
certain pages or lessons are skipped, the
students will fail to learn essential skills.
Indeed, the major problem with basal readers is
this kind of lockstep misuse. (p. 86)
Although the basal reader and the whole language
approach have major differences there are ways in which
they can be made to work well together.

In keeping

with the whole language philosophy of making language
learning whole, purposeful, and meaningful, the basal
readers, which include many excellent stories, can be
used as a tool rather than a program to be followed
step-by-step.

Durkin (1983) advises, "Instructional

goals ought to be selected before thoughts turn into
materials" (p. 353).

In addition, many basal readers

encourage teachers to select from the stories and
activities as the teacher sees fit in order to
accommodate the needs and interests of the individual
students.

So, the basal can be used to assist, not

dictate, in a whole language program.
Moving to a More Whole Language Approach
The next question to be answered is:

How do

teachers move from a basal reader approach to a more
whole language approach?

This is not an easy question

to answer since there are so many different teaching
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situations.

The answer depends on the teacher's

attitudes and knowledge of teaching reading, the school
district's policies, the support of the principal,
reading specialist, staff, parents, and students, as
well as the materials available.
To start with, the decision to change needs to be
made by the individual teacher and be made voluntarily,
rather than forced.

Most districts do not mandate

throwing out the basal and changing to a complete whole
language approach.

This is good because some teachers

do not adapt to change very well and/or may not have
the needed knowledge to implement this new approach.
As individual teachers begin to consider this
transition, Anderson (1984) suggests teachers should
change slowly in order to establish a feeling of
security for all who are involved.

To start off,

Anderson suggests:
beginning with the more effective readers in the
class while keeping other groups intact.

Then

gradually as the effective readers gain
independence, involve another group of children,
and finally, the remainder of the children
participating in the whole language program. (p.
505)

One strategy to start weaning away from doing
exactly what the basals say to do, as Goodman (1987)
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points out, is to "find alternatives to the workbook''
(p. 65). This will take some creativity on the part of
the teacher to make the activities whole, purposeful,
and meaningful to the students.
The object is to gradually move away from the more
formal type instruction of the basal reader to a more
informal setting encouraged by the whole language
approach.

As the teacher begins to feel comfortable

with not using the workbooks, then some stories in the
basal could be read in a different order or some
dropped completely.

This will provide a good

opportunity for the teacher to add other stories
outside the basal.

Whatever changes are made and in

whatever order they are made, Cochran (1989) advises
that the teacher should remember the goal of whole
language, which is to stress "reading, writing,
listening and speaking - as an integrated whole, not a
jumble of individual skills" (p. 39).
Before, during, and after these changes are being
made, Anderson (1984) states, "There must be in-service
training and staff development programs for a lengthy
period of time ... " (p. 503).

He also adds, "The

teacher will need constant encouragement, support and
patience from others as she/he is involved in learning
and implementing an integrated language-centered
classroom" (p. 503).

The amount of training and
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support needed to feel comfortable and confident in
making these changes will depend on the needs of each
individual teacher.
Sununary
After reviewing the literature it is clear that
the whole language approach to teaching reading is more
beneficial for students than the basal reader approach.
Yet, the fact that so many teachers use the basals, due
to requirements set by many school districts and/or
because teachers do not have enough training to use a
whole language approach, cannot be overlooked.
It is suggested that teachers try to use the best
of both approaches with the goal being to teach more
whole language-like.

This change to a more whole

language approach to teaching reading should be made
slowly as the individual teacher acquires greater
comfort, knowledge, and support.

Together, the whole

language approach and the basal series can be a
powerful tool to help children learn and love to read
as they are genuinely, not artificially, involved in
the learning process.

CHAPTER THREE

Procedures
Scope
This project was completed with the intention of
providing whole, purposeful, and meaningful activities
to replace the workbook used with the second grade
basal reader, Under the Moon (Allington et al., 1987),
in the Kent (Washington) School District.

However,

many of these activities can be extended or adapted to
fit the needs of the individual classroom or can be
used with other basal readers which teach similar
skills.
Procedures Followed
The first part of this study was a review of
recent literature.

This review began with the

strengths and weaknesses of both the basal reader
approach and the whole language approach to teaching
reading.

Next, literature was reviewed to find out

which approach best supported the way children learn
naturally.

It was found that the whole language

approach best supports natural learning.

Finally,

recommendations were given on how teachers could move
from a basal reader approach to a more whole language
approach to teaching reading.

It was recommended that

teachers make this a slow transition.
19
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Finding alternative activities for a basal
reader's workbook is one place to start this
transition.

This project presents group and individual

whole language-type activities which are compiled into
lesson plans (see Appendix A).

These activities may be

used by teachers to replace the workbook used with the
second grade basal reader, Under the Moon (1987).
These lessons represent only a starting point for
teachers to use as they make their journey into a more
whole language program.

The teacher can add to these

lessons or just use parts of them to fit the needs of
the individual students.

The lessons were not created

with the intent that they would be followed word-forward.
Most of the lessons presented in Appendix A were
chosen because they had previous success with a group
of students in the Kent School District.

All but one

activity were generated by the author of this report
and from suggestions made by other teachers.

The

activities are intended to serve as a guideline for
developing whole language-type activities.

CHAPTER FOUR

Results of the Project
The focus of this study has been on the whole
language approach to teaching reading:

Its strengths

and weaknesses, how to move from a basal reader
approach to a more whole language approach, and finding
whole language-type activities to replace a basal's
workbook pages.
Thirty-one activities were identified and
formatted into lesson plans.

They were largely derived

from the author of this report and suggestions made by
other teachers in the Kent (Washington) School
District.
Appendix A includes the thirty-one lesson plans
which consist of whole language-type activities to
replace the workbook used with the second grade basal
reader, Under the Moon (Allington et al., 1987).

Each

lesson focuses on either a phonics, comprehension, or
study skill based on the skills addressed in 16 units
in the basal reader, Under the Moon.

One lesson on

cause and effect relationships for unit number 11 was
left out because it was already taught in lesson three.
It seemed unnecessary to teach it again so soon.

A

teacher can still choose to review it again at that
time if the students need it.
21
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These lessons follow the order given in the
basal's teacher edition.

This does not mean, however,

that they have to be taught in this order or that every
lesson needs to be taught.

Teachers should feel free

to mix the lessons around or adapt them to fit the
needs of their individual students.
Conclusions/Recommendations
The teachers in the Kent (Washington) School
District are being encouraged by their administrators
to make a move toward whole language.

Many classes and

workshops have been and still are being offered to help
Kent teachers make this transition.

So far, these

teachers are able to change voluntarily.

Most of the

teachers who decide to move toward the whole language
approach, to whatever degree that may be, are still
required by their principal to give their students the
Scott, Foresman and Company (Allington et al., 1987)
section or quarter tests.

These tests assess word

recognition, phonics, comprehension, and study skills
presented in the reading basals.
The review of literature presented in this project
was impart, intended to identify ways a teacher, who
uses a basal reading program to teach reading, could
move to a more whole language approach.
Together, the whole language approach and the
basal reader approach can be a powerful tool to help
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children learn and love to read as they are genuinely
involved in the learning process.

It is suggested that

teachers use the best of both approaches, with the goal
being to teach more whole language-like.

Teachers who

decide to move to a more whole language approach should
do this slowly as they acquire greater comfort,
knowledge, and support.
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Under the Moon
Unit 1

Title:

Consonant Blends (cl, er, dr, sw)

Objectives:

The student will be able to relate initial

blends cl with /kl/; er with /kr/; dr with /dr/;
and aw with /sw/.
Materials:

large piece of butcher paper, marking pen,

dictionaries, Under the Moon (students' books),
writing paper, pencils
Suggested Group Activities:
1.

The teacher says, "Purple penguins pick
pineapples."

2.

The teacher asks students if all the words in that
sentence begin with the letter p and then explains
how to play the PURPLE PENGUIN game:

If all the

words in a sentence begin with the same letter or
letters, then it is a true PURPLE PENGUIN sentence.
If they do not, then the sentence is a false PURPLE
PENGUIN sentence.

The students may repeat the

sentence to help them figure it out.
3.

The teacher reads other sentences for the students
to figure out:
Sally keeps sandwiches safe.
Quiet queens eat quail.
Pretty princes pick petunias.
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Lucky Linda licks lemons.
Marvelous Mike needs many melons.
Fifty foresters visit Florida.
Pat bought pink pears.
Charlie's chicken shivers.
Smiling Sam sometimes sneaks spaghetti.
4.

The students brainstorm words beginning with cl,

er, dr, and aw as the teacher writes them on a big
piece of butcher paper in the correct column.
Example:
cl-

er-

dr-

sw-

clock
climb

crab
crown

draw
drip

swim
swam

Other resources {dictionary or their reading book)
may be used to help them come up with words for the
chart.
5.

The teacher demonstrates how to write a true PURPLE
PENGUIN sentence and a false one using the words
from the chart.

Independent Activities:
1.

The student uses words from the chart to write four
sentences (one sentence from each column).

Two of

the sentences need to be true PURPLE PENGUIN
sentences and the other two need to be false.
Extended Activities:
1.

These sentences may be read to the class or put on
a bulletin board for students to figure out what
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kind of a sentences they are (true or false PURPLE
PENGUIN sentences).
2.

These sentences from the group may be put on small
file cards and put in a pile on a game board.
person rolls the dice.

One

If the dice roller can read

the sentence on the top card and tell whether it is
a true of false PURPLE PENGUIN sentence, then
he/she gets to move his/her marker on the game
board the number shown on the dice.

If he/she is

wrong, then that person misses a turn to move the
marker.

Kaye, P. (1984). Games for reading. New York: Pantheon
Books.
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Under the Moon
Unit 1
Title:

Time Sequence

Objectives:

The student will show an understanding of

time sequencing by listing the activities they do
during the day in the order that they happen.
Materials:

pocket chart, list of things to do before

school (written on sentence strips), writing paper,
pencils
Suggested Group Activities:
1.

The teacher asks, "Why do I list the activities for
each day on the bulletin board?" (I do it to show
what is important to do for the day and to show the
order that the activities should take place.)

2.

The teacher shows a list of "Things to Do Before
School" on the pocket chart.

These activities

should be out of order.
3.

The students help the teacher put these activities
in a proper order.

4.

The students brainstorm activities to do after
school as the teacher writes their ideas on the
board.

Independent Activities:
1.

The student writes a list of "Things to Do After
School" in the order they plan to do them that day
and evening.

A minimum of three activities need to
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be written.
2.

The student takes the list home and checks off the
items as he/she does them.

The list may be signed

by a parent.)
3.

The student returns the list to school the next
day.

Extended Activities:
1.

The students may get together to discuss how well
they were able to follow the activities on their
own list of things to do after school.

2.

Other lists may be made:
Things to Do During School
Things I pass on My Way Home From School
How to Make a Peanut Butter Sandwich
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Under the Moon
Unit 2

Title:

Digraphs (ah, eh, qu, and th)

Objective:

The student will know the sounds made by

the digraphs (ah, eh, qu, and th) and be able to
read words beginning and ending with these
digraphs.
Materials:

magazine pictures (beginning or ending with

ah, eh, qu, or th), large piece of butcher paper,
tape, marking pen, sentence strips, pencils
Suggested Group Activities:
1.

The teacher hands out one or two pictures
(depending on group size and amount of time) to
each student.

2.

The teacher divides a large piece of butcher paper
into four columns and writes one of the digraphs at
the top of each one.
Example:

3.

sh

ch

th

qu

The teacher and students review the sounds made by
each digraph.

4.

The students take turns saying the names of their
pictures and taping them under the correct columns.

5.

As each picture is taped up, the teacher writes the
word under the picture and underlines the digraph
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in the word.
6.

When all the pictures are on the chart, the group
reads the words together.

7.

The students count off by fours to find out which
digraph they will use for the independent activity.

Independent Activities:
1.

The student selects a word from his/her assigned
column and writes a sentence on a strip of paper
which contains that word.

2.

The student underlines the word from the chart and
edits (capitals, punctuation, spelling) the
sentence.

3.

After the teacher has checked the sentence and made
any other corrections on capitals, punctuation, and
spelling, the student neatly re-writes the sentence
on a strip of tagboard.

The word from the chart is

left out and a line is put in it's place along with
the digraph in the proper position on the line.
Example:
4.

J1

took a bite of pie with my

th.1

The student puts his/her name in the bottom right
corner and puts the sentence on the bulletin board.

Extended Activities:
1.

The teacher numbers all the sentences.

2.

The next day the student numbers a piece of paper
and writes his/her guess for the missing word in
each sentence.

The student may refer back to the
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chart of words for possible answers.
3.

Later, each student corrects his/her own paper as
the student who wrote each sentence reads the
sentence with the correct word.

Some sentences may

have more than one word that would make sense in
the sentence.
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Under the Moon
Unit 2
Title:

Alphabetical Order

Objectives:

The student will be able to put his/her

name (last name first) in alphabetical order in
relation to the other names in the class.
Materials:

dictionaries, phone books, letter to

parents, sentence strips, pocket chart
Suggested Group Activities:
1.

An optional preparation activity is to have
students find an animal name that starts with each
letter of the alphabet and put them in alphabetical
order.

Dictionaries may be used.

Students may

make up an animal name for the letter x.
2.

The teacher passes out phone books.
look through them.

The students

The teacher encourages them to

try and find their own name.
3.

The teacher asks the students what information they
would need to make their own class phone book
(first and last names, phone numbers, addresses,
map, emergency numbers, cover, company name) as the
teacher writes their ideas on the board.

Independent Activities:
1.

The student takes a letter home to be completed by
the student and parent(s).

See Appendix A (p. 37)

for a sample of the letter.

The letter is to be
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returned to class.
2.

The teacher writes each student's name (last name
first) on a short sentence strip.

As the students

return their letter with the needed information,
they put their name on the pocket chart so it is in
alphabetical order by last name.
3.

The student enters a phone book company name idea
to be voted on by the class.

4.

The student enters a phone book cover idea to be
voted on by the class.

5.

The teacher or parent helper types up and copies
off the phone book for each member of the class.

Extended Activities:
1.

Students may draw names (girls draw girls and boys
draw boys) to see who they write letters to.

2.

The student writes a letter to the person whose
name they drew, using the correct letter format.

3.

The student uses the class phone book to address an
envelope, using the correct format.

4.

These letters may be mailed or delivered in class.
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Sample Letter

May 7, 1990

Dear Parents,
Our class is studying ABC order.

For a class

project we are making a class phone book.

Please help

your child fill in the information at the bottom of
this letter and return it by Wednesday, May 9th.

If

you do not wish your address and/or phone number to be
listed in our phone book, please check the following:
Do not list our address.
Do not list our phone number.
Thank you for your help.

Mrs. Qualls

Child's Name

----------------------

Address:

-----------------------{City}

{State}

{Zip Code}

Phone Number __________

Please note: A signature on this page has been redacted due to security concerns.
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Under the Moon
Unit 3
Title:

Vowels (long and short a and e)

Objectives:

The student will discriminate the long and

short a and e vowel sounds and be able to read
words containing these sounds.
Materials:

Dominoes, several sets of Word Dominoes

(for each pair of students), pencils
Suggested Group Activities:
1.

An optional preparation activity is to have the
teacher show the students how to play Dominoes.
The students may play the game.

2.

The teacher and students review the long and short

a and e vowel sounds.
3.

The teacher shows the students a new set of
dominoes that have words containing long or short
vowel sounds for a ore, instead of dots.

4.

The teacher demonstrates how to play Word Dominoes
by matching words with the same vowel sound.

After

the player matches two dominoes he/she must say
both words matched and the vowel sound they both
contain before going on to the next player.

If the

match is incorrect or the words are not pronounced
correctly, the domino is removed and the next
player makes a move.

The first person to get rid

of all his/her dominoes wins.
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5.

The students get into pairs and make their own set
of Word Dominoes by copying the words from the
board or they may use dominoes which are pre-made
by the teacher or a mother helper.

6.

The pairs of students play Word Dominoes.
games may be played.

Several

40
Under the Moon
Unit 3
Title:

Cause and Effect Relationships

Objective:

The student will demonstrate an

understanding of cause and effect relationships by
writing a story to show how one thing caused
another thing to happen.
Materials:

Under the Moon (students' books), writing

paper with blank space at the top, pencils, crayons
Suggested Activities:
1.

After the students read "Why the Sun and the Moon
Live in the Sky" (p. 42-49, Under the Moon),
discuss why the sun and the moon had to live in the
sky.

2.

Generate other possible reasons for the sun and the
moon moving to live in the sky.

3.

The teacher lists story titles on the chalkboard
for students to discuss and choose for their
independent writing activity:
Why the Trees Lost Their Leaves
Why Rabbits Have Short Tails
Why the Water Lives on the Ground
The students may brainstorm other possible titles
to be added to the list.

Independent Activities:
1.

The student picks one of the titles listed on the
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board and writes it on the top lines of his/her
paper.
2.

The student writes a story to go with the selected
title.

3.

The student illustrates the story.

Extended Activities:
1.

The students may read their stories to the class.

2.

The stories may be displayed on a bulletin board.

3.

The stories may be turned into short plays and
acted out.

4.

The stories may be made into a class book.
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Under the Moon
Unit 4
Title:

Vowels (Long and Short i, o, and u)

Objectives:

The student will discriminate the long and

short i, o, and u vowel sounds and be able to read
words containing these sounds.
Materials:

book cover materials, writing paper,

pencils, crayons
Suggested Group Activities:
1.

The teacher and students review the long and short
vowel sounds for i, o, and u.

2.

The teacher shows the symbols (- and

for long

w)

and short vowel sounds.
3.

The students brainstorm words with long or short i,
o, or u sounds.

The teacher writes their words on

the board in the correct box, directed by the
students.
Example:
short

long

4.

...,
i

...,

hit
win

hop
top

i

-

white
kite

hope
stone

0

0

.._J

u

up
shut

-u
hug
cute

The teacher may suggest any of the following
vocabulary words for the chart:

blind, close,

tune, slide, lunch, dot, funny, and kiss.

These
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are words found in the story "Through Grandpa's
Eyes" (p. 57-66, Under the Moon)
Independent Activities:
1.

The student makes a mini book for at least two
words in each box of long and short words on the
board.

The student chooses his/her own words to

illustrate.

An example of the first few pages is

as follows:

Extended Activities:
1.

The student reads his/her book to two other people
in the class or at home and has the two listeners
sign their names on the back of the book.

2.

These books may be left out on the book shelf for
others to read.
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Under the Moon
Unit 4
Title:

Main Characters

Objectives:

The student will recognize main characters

of a story and the feelings and actions of those
characters.
Materials:

blindfolds, writing paper, pencils

Suggested Group Activities:
1.

After the students read, "Through Grandpa's Eyes"
(p. 57-66, Under the Moon), the students name the
three characters in the story.

The teacher writes

the three names in a row at the top of the board.
2.

The students discuss what the characters looked
like, how they felt about different things, and

what things they did in the story.

The teacher

writes this information on the board under each
character's name.
3.

The students get into pairs and take turns
blindfolding each other and walking around the room
to try and do everyday tasks (sharpening a pencil,
turning in a paper, getting a drink of water, and
getting his/her coat on).

4.

Discuss what it felt like to be blind and add any
new ideas about the character, Grandpa.

5.

Review the format for writing a letter.

Independent Activities:
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1.

The student writes a letter to Grandpa as if he/she
is the character, John, to thank him for the visit.
The letter should also include the activities John
enjoyed doing while at Grandpa and Nana's.

2.

The student exchanges his/her letter with another
student, reads the letter, and writes a new letter
back as if he/she was the character, Grandpa.

The

letter should include how Grandpa felt about his
visit with John and what activities he has planned
for John the next time he visits.

46

,,--.
)

Under the Moon
Unit 5
Title:

Vowel Digraphs (ai sounded /i/; oa sounded /o/)
The student will relate the digraph ai

Objectives:

with the sound /a/ and the digraph oa with the
sound /o/.

The student will be able to read words

containing these vowel digraphs.
Materials:

word cards, pocket chart, scissors, yellow

cards with the following letters on them: p, g, tr,
s, b, m, t,

&

fl (one set of cards for each small

group); green cards with the following letters on
them: aint, oat, oat, oat, oap, ail, ail, ail, &
(one set of cards for each small group); game
worksheet (see Appendix A, p. 48) or any game
board; markers; dice
Suggested Group Activities:
1.

The teacher puts the following words on the pocket
chart: paint, goat, trail, soap, pail, boat, mail,
tail, float, train, sail, tail, and bait.

2.

The teacher and students read the words together.

3.

The teacher passes the word cards out to the
students.

4.

The teacher puts two cards at the top of the pocket
chart (a and o).

5.

The students take turns reading their words and
putting them in the pocket chart under the

"a"

or
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"o"
6.

to show what the vowel sound is.

The teacher cuts some of the word cards just in
front of the vowel digraphs.

The teacher mixes the

cut pieces up and makes new words (real or silly
words).
7.

The students divide into small groups and play the
game:
a.

Make two piles of game cards, one yellow and
the other green, so that the letters are facing
down.

b.

The players put their markers on "Start".

c.

Decide who goes first.

d.

The first player turns over the top yellow and
green card and places them so the yellow card
is in front of the green card.
the word.

The player says

If the word makes a real word, then

the player rolls the dice and moves his/her
marker that number of spaces.

If the word is a

silly word, then that player does not get to
roll the dice or move his/her marker.
e.

The player puts the two cards onto two discard
piles.

f.

The next player takes a turn.

g.

The first person to reach "Finish" wins.

h.

The partner group plays the game two to four
times.
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Under the Moon
Unit 5
Title:

Steps in a Process

Objectives:

The student will show he/she understands

steps in a process by organizing steps for making
wool yarn.
Materials:

butcher paper, large marking pen, sentence

strips, pocket chart
Suggested Group Activities:
1.

Before the students read, "The Goat in the Rug" (p.
69-79, Under the Moon}, they brainstorm possible
steps for making yarn from a sheep's wool.

The

teacher writes their suggestions on butcher paper.
2.

After the students read, "The Goat in the Rug,"
they compare the steps they suggested with what
they read in the story.

3.

The teacher passes out the following sentence
strips to students:
Cut off the wool.
Chop up a special plant to make soap.
Put the soap into a pail of water.
Clean the wool in the soapy water.
Hang the wool out to dry.
Comb each piece of wool.
Spin the wool into yarn.
Pick special plants for dye.
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Cook the dye.
Dye the wool and hang it up to dry.
Use the wool to make a rug.
There may not be enough sentence strips for each
student, so students can pair up.

If there are too

many, then some students will get two sentence
strips.
4.

Each student reads his/her sentence strip and puts
it in the pocket chart.

5.

The students take turns moving the sentences around
until they are in the correct order.

6.

When the strips are in the correct order, all the
students act out the process of making yarn out of
wool as the students and teacher read the sentences
together.

Extended Activities:
1.

A guest speaker may come in and demonstrate how
yarn is made from sheep's wool and/or how yarn is
made into a rug.

2.

Students may weave yarn using cardboard looms.

3.

The students can make a class book to show the
steps for making yarn out of wool.
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Under the Moon
Unit 6
Title:

R-Controlled Vowels (ar, or, ir, er, and ur)

Objectives:

The student will read words containing ar,

or, ir, er, and ur.
Materials:

dictionaries, Under the Moon (students'

books}, writing paper, drawing paper, pencils,
crayons
Suggested Group Activities:
1.

The teacher writes pairs of words on the chalkboard
which contain ar, or, ir, er, and ur.

These words

are written to make five columns.
Example:
star
barn
2.

I

horn

her

sport

perch

curve
turn

1

bird
shirt

The teacher and the students read the pairs of
words and the students tell what sound the rcontrolled vowels make in each column.

3.

The students look through dictionaries and/or their
reading book to find words containing r-controlled
vowels.

The teacher adds their findings to the

correct column.
4.

The teacher models how to write a silly sentence
using as many words possible from one column.
Example:

The girl bird had on a shirt and a skirt

at the circus.
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Independent Activities:
1.

The student writes a silly sentence for each column
of words and draws a picture to go with his/her
favorite sentence.

Extended Activities:
1.

The students may share their silly sentences and
pictures with each other.

2.

The sentences and pictures may be displayed on a
bulletin board.

3.

The sentences and pictures may be made into small
books.
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Under the Moon
Unit 6
Title:

Word Referents

Objectives:

The student will use context clues to

interpret word referents.
Materials:

Under the Moon (Teacher's Edition), word

cards, writing paper with picture space above the
lines, pencils, crayons, glue
Suggested Group Activities:
1.

The teacher and students review what a word

referent is and how it is used in stories that are
read (seep. 108, Under the Moon, Teacher's
Edition).
2.

The students brainstorm as many different word
referents as possible (he, she, we, they, him, her,
it, me, I, you, them, our, my, us, and their),
while the teacher writes these words on the board.

3.

The teacher hands out one or two word cards to each
student which contain nouns that can represent the
word referents that were brainstormed.

4.

The teacher randomly says a word referent listed on
the board and if a student is holding a word that
goes with it, then he/she holds it up.
Example:

"Tree" goes with "it".
"John" goes with "him" and "he".
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5.

The person(s) holding up a card says a sentence
which contains the word they are holding and then
repeats the sentence, saying the word referent,
instead of the noun.

6.

The students exchange cards for the independent
activity.

Each student should have only one card

and returns any extras to the teacher.
Independent Activity:
1.

The student writes a sentence which contains the
word on his/her word card.

The word card may be

glued on the paper where it belongs in the sentence
or re-written and underlined.
2.

The student turns the paper over and writes the
sentence again, but this time a word referent from
the board is written in the noun's place and is
underlined.

3.

The student draws a picture above the word referent
sentence to give a clue about what the word
referent is referring to.

Extended Activities:
1.

The student may read, to the class, his/her
sentence that goes with his/her picture and have
the class guess what the word referent is referring
to.

After the class makes their guesses the

student reads the other side so students can check
their guesses.
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2.

The students' papers may be put into a class book
so that the picture side of each paper shows first.
This way, the reader can guess what the word
referent is referring to before they read the other
sentence on the back.
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Under the Moon
Unit 7
Title:

Vowels (a and au as sounded in the words "call"

and "caught")
Objective:

The student will read words containing the

vowels a and au as they sound in the words "call"
and "caught".

The student will be able to read the

selected vocabulary words: caught, launch, and
tall.
Materials:

word cards, pocket chart, writing paper

with picture space above, pencils, crayons
Suggested Group Activities:
1.

The students sit in a circle.

2.

The teacher passes out one or two cards (depending
on group size) to each student.

Each word contains

either the vowel sound heard in the words caught or

last.
Examples:

call, fall, caught, launch, ball,

tall, at, bat, last, add, rad, map
3.

The teacher says the words at random as the student
who has the word called holds it up for all to see.

4.

After all the words have been called the students
exchange cards with each other and hold the cards
so everyone can see them.

5.

The teacher says a sentence which contains one of
the words in the circle.

Instead of saying the
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word, the teacher says "blank".
Example:

"The fisherman - - - - - a fish in

his net."
6.

The students are given to the count of three and
then they all point to the person they think is
holding the right card.

7.

The person holding the right card can think of a
sentence to go with someone else's word card.

The

person saying the sentence should try not to look
at the person holding the card for the sentence.
This continues until all the word cards have been
picked.
8.

The teacher puts the words "all" and "tap" on the
top of the pocket chart and helps the students
identify the vowel sounds in these words.

9.

Each student takes turns saying the word on his/her
word card(s), saying the vowel sound in that word,
and putting it under the word "all" or "tap" to
show that it has the same vowel sound.

Independent Activities:
1.

The student folds his/her writing paper in half.

2.

The student picks a word from the "all" column and
writes a sentence which contains the chosen word.
This sentence is written on the left side of
his/her paper.

The word is left out in the

sentence and a blank line is put in its place.
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3.

The student does the same for the "tap" column.

4.

The student draws a picture to go with each
sentence.

5.

The student exchanges his/her paper with another
student.

6.

The student fills in each blank with a word that
makes sense from the chart of words.
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Under the Moon
Unit 7
Title:

Drawing Conclusions

Objectives:

The student will be able to write an

ending for the story, ''The Great Town and Country
Bicycle Balloon Chase" (p. 99-108, Under the Moon).
Materials:

Under the Moon (students' books), writing

paper with drawing space at the top, pencils,
crayons
Suggested Group Activities:
1.

After the students have read the first part of the
story, "The Great Town and Country Bicycle Balloon
Chase'' (p. 99-103), they discuss what they have
read so far.

The teacher tries to get students to

relate this story with any race they have been in.
2.

The students suggest questions they have about the
ending of the story as the teacher writes them on
the board.

3.

The students and teacher discuss what might happen
during the race and how it might end.

Independent Activities:
1.

The student writes his/her own ending to the story,
"The Great Town and Country Bicycle Balloon Chase."

2.

The student divides the picture part of his/her
paper into two or more sections by drawing vertical
lines and draws the different parts of his/her
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story's ending.
Extended Activities:
1.

The students read their story endings to the class.

2.

The students finish reading the rest of the story,
"The Great Town and Country Bicycle Balloon Chase"
(p. 104-108).

3.

The students discuss how their endings were similar
and different from the real story.
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Under the Moon
Unit 8
Title:

Suffixes (es and eat)

Objectives:

The student will identify endings, es and

est, added to rood words.

The student will read

words containing these endings.
learn selected vocabulary:

The student will

canary, cage, watchdog,

biscuit, table, and singer.
Materials:

pocket chart, word cards, writing paper

with drawing space at the top, pencils
Suggested Group Activities:
1.

The teacher puts word cards (tall, taller, and
tallest) along the top of the pocket chart and
selects three students to organize themselves under
the words in the correct order by height.

2.

The three students then select three other students
to try organizing themselves by height.

3.

The teacher puts word cards (long, longer, and
longest) on the pocket chart and selects three
students to organize themselves under the words in
the correct order by hair length.

4.

Other possibilities are:

1) height: small,

smaller, and smallest, 2) hair color: dark, darker,
and darkest, and 3) hair color: light, lighter, and
lightest.
5.

The teacher introduces the selected vocabulary
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(canary, cage, watchdog, biscuit, table, and
singer) by acting out the words.

The teacher puts

the vocabulary cards on the pocket chart.
Independent Activities:
1.

The student divides his/her paper into thirds by
drawing two vertical lines.
Note:

The teacher may want to fold this

paper

beforehand.
2.

The student selects three vocabulary words to put
in correct order by height (tall, taller, &
tallest).

3.

The student writes three sentences to explain the
height of each selected vocabulary word and draws a
picture of each.

4.

The student underlines the words: tall, taller, &
tallest.
Example:

The biscuit

The canary

The watchdog

is tall.

is taller.

is the tallest.

--
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Under the Moon
Unit 8
Title:

Predicting Outcomes

Objectives:

The student will write a problem and a

predicted outcome for a magazine picture.
Materials:

magazine pictures with at least one

character in them, writing paper, pencils, colored
construction paper, glue
Suggested Group Activities:
1.

The teacher holds up a large magazine picture,
tells what problem the character(s) is having in
the picture, and tells how the problem will be
solved.

2.

The students suggest other problems the
character(s) may be having in the same picture as
above and what the solutions might be for these
problems they suggest.

3.

The teacher holds up another picture and lets the
students volunteer to tell what the problem might
be and how the problem could be solved.

Independent Activities:
1.

The student selects a magazine picture from a pile
of pictures already cut out by the teacher.

2.

The student writes a problem the character(s) is
having on one piece of paper and a possible
solution to the problem on another piece.

This is
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written like a story.
3.

The problem and solution are edited (capitals,
punctuation, and spelling) by the student and then
checked by the teacher.

4.

The student writes the problem neatly on one piece
of paper and the solution on another piece of
paper.

5.

The student glues the magazine picture to the top
of a colored piece of construction paper and
staples the problem and solution underneath the
picture so that the problem is on top of the
solution.

A title may be written above the

magazine picture.
Extended Activities:
1.

The students may read their problems and show their
pictures to the class.

The class can try to guess

the solution before it is read to them.
2.

The writing projects may be displayed on a bulletin
board.

3.

The problems and solutions may be acted out.
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Under the Moon
Unit 10
Title:

Consonant Letters ( c sounded /s/ and /k/; g

sounded /j/ and /g/.
Objectives:

The student will read words containing the

letters c and gin them and show that he/she knows
what sounds each makes by organizing the words by
the correct sound.
Materials:

Bingo worksheet (see Appendix A p. 67),

pencil, bean markers, word cards, pocket chart,
blank paper, pencils
Suggested Group Activities:
1.

The student writes the following words on a Bingo
worksheet:

cartoon, pencil, circle, one, nice,

giant, page, age, game, begin, imagine,

&

huge).

Each word is written two times and placed randomly
on the worksheet.
2.

The teacher draws the word cards and announces the
words as they are drawn.

After the student marks

the word with a bean in both places on his/her
Bingo chart, the teacher holds up the word card and
puts it on the pocket chart so students can check
to see if they marked the correct word.
3.

As the words are drawn, the teacher calls attention
to the two sounds both c and g make.

4.

Bingo may be played 3-5 times, depending on the
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time available and the interest of the students.
5.

When the game is all finished the students pair up
and read all the words on their Bingo chart.

Independent Activities:
1.

The student divides a blank sheet of paper into
fourths.

2.

The student writes the letter sounds (/s/, /k/,
/g/, and /j/) in the boxes.
Example:

3.

/s/

/k/

/g/

/j/

The student cuts the Bingo worksheet into squares,
leaving one word in each square.

4.

The student glues the words in the appropriate box
to show what sound the letters c and 9 make in each
word.

The word "circle'' has two sounds for the

letter c and so the word will have to be glued
inside two boxes.
Extended Activities:
1.

The student looks in the dictionary to find other
words with c or 9 in them and writes those words in
the appropriate letter sound box.

(Narne)

Word BINGO
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Under the Moon
Unit 10
Title:

Main Idea

Objectives:

The student will show an understanding of

main idea by writing a cartoon and then a title to
tell what the cartoon is all about.
Materials:

Peanut's cartoon worksheet (see Appendix A,

p. 70-71), pencils, crayons
Suggested Group Activities:
1.

After the students read ''Pictures for Fun" (p.141145, Under the Moon), they discuss how Ms. Benjamin
came up with ideas for her cartoons. (She keeps a
list of funny things she sees.)

2.

The teacher passes out Peanut cartoon worksheets to
students.

3.

The students discuss how the characters might be
feeling in the cartoon and what they might be
talking about.

4.

The students brainstorm ideas for the cartoon and
possible cartoon titles to tell what the cartoon is
all about.

Independent Activities:
1.

The student fills in the dialogue for the cartoon.

2.

The student writes a title for the cartoon to tell
what the cartoon is all about.

3.

The student colors the cartoon to catch the
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attention of potential readers.
Extended Activities:
1.

The student may read his/her cartoon to the class
and have the class guess what the title might be
before the student tells them.

2.

The students bring favorite cartoons from
newspapers or comic books for the class to read.

3.

Newspaper cartoons may be read without the titles.

Students can try to guess what the titles might be.
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Please note: A Peanuts cartoon on pages 70-71 was redacted due to copyright concerns.
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Under the Moon
Unit 11
Title:

Final Consonants (x and ok• sound /ks/)

Objective:

The student will relate the final consonant

letters x and ck• with the sound /ks/.

The student

will be able to read words ending with the final
consonant letters x and cks.
Materials:

9" x 4" pieces of colored construction

paper (two per student}, 6" x 4" pieces of colored
construction paper (eight per student), felt pens
or crayons, stapler
Suggested Group Activities:
1.

The students brainstorm words that end with /ks/ as
the teacher writes them on the board.

2.

The students identify the two different endings
found in these words (x and cka) and the sounds
they make (/ks/).

Independent activities:
1.

The student makes a word flip card for four words
ending in x.
a.

On a 9" x 4" piece of colored construction
paper the student writes a big letter X on the
far right hand side.

The letter may be written

with a felt pen or a crayon.
b.

On each 6" x 4" pieces of colored construction
paper the student writes a word that ends with
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the letter x, but does not include the letter x
in the word.

The words may be selected from

the words written on the board earlier.
c.

The student staples all the word beginnings to
the left-hand side of the larger piece of
construction paper so that the letter xis
sticking out the end.

d.

The student flips through the cards slowly and
reads the words on the cards.

2.

The student makes a word flip card for four words
ending with the letters cka, following the steps
above.

Extended Activities:
1.

The student exchanges cards with a partner and
practices reading the new cards.

2.

These word flip cards may be put on a bulletin
board for students to read.
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Under the Moon
Unit 12
Title:

Initial Blends (atr, acr, & apl)

Objectives:

The student will read words containing the

atr, acr, and apl.

following initial blends:
Materials:

blank cards (three per student), word

cards, pocket chart, pencils, writing paper, glue
Suggested Group Activities:
1.

Each student writes atr, acr, and apl on the left
side of his/her three cards.
Example:

!str
2.

Iscr

lspl

The teacher says words with these initial blends
and each student holds up the card that goes with
each word the teacher says.

3.

After the teacher says each word, a card with that
word written on it is put up on the pocket chart
for students to see.

Independent Activities:
1.

The student chooses three words from the pocket
chart to write on his/her own three cards that
he/she held up earlier.

Since the initial blends

are already written on the cards, only the word
endings are added.
2.

The student writes three sentences that contain the
three selected words.

Instead of re-writing the
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words in the sentence, the student glues the word
cards in the correct places in the sentences.
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Under the Moon
Unit 12
Title:

Details

Objectives:

The student will recognize detail in

pictures and stories.
Materials:

Magazine pictures containing background and

at least two characters, writing paper, pencils
colored construction paper, glue
Suggested Group Activities:
1.

The teacher describes a detailed setting and the
students draw and color what they think it looks
like.

This can also be done with a character

and/or an object.
2.

The students voluntarily share their pictures and
discuss the similarities and differences found in
the pictures drawn.

3.

The teacher shows the students a large magazine
picture and the students brainstorm all the things
they see in it.

The teacher writes the list on the

board as the students share their ideas.
4.

The teacher models for the students (with their
help) how to write a detailed description of what
is happening in the picture.

This description

should try to answer, "Who? What? When? Where? Why?
How?"
Independent Activities:

/
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1.

The student selects a magazine picture provided by
the teacher.

2.

The student lists all the things he/she sees in the
picture.

3.

The student writes a detailed description of what
is happening in the picture.

This description

should answer, "Who? What? Where? When? Why? How?"
4.

The student mounts the picture, list, and writing
on a colored piece of construction paper.

Extended Activities:
1.

The student may read his/her detailed description
to the class.

The listeners then try to answer the

following about the picture: "Who? What? Where?
When? Why? How?"
2.

The students may take turns reading their written
description as the other students draw pictures of
what they think it looks like.
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Under the Moon
Unit 13
Title:

Vowel Diphthongs (oi and oy as sounded in the

words, "noise" and "boy")
Objectives:

The student will relate the vowel

diphthongs, oi and oy, with the sound they stand
for, as in "noise" and "boy".

The student will be

able to read words containing the vowel diphthongs,
oi and oy.
Materials:

game worksheet (see Appendix A, p. 80},

pencils, quarters with the letters oi taped to one
side and oy taped on the other side, game markers
Suggested Group Activities:
1.

The teacher writes, "noise" and "boy" on the
chalkboard.

2.

The teacher says the two words on the board and
asks, "What sound do these two words have in
common?"

3.

The students brainstorm words that have that same
vowel sound (toy, noise, Roy, turquoise, boy,
point, enjoy, voice, noisy) as the teacher writes
them on the board.

4.

The students tell what two vowel diphthongs (oi and

oy) are found in all the words.
5.

The students and teacher re-read the words on the
board together.

\
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Suggested Partner Activities:
1.

Each partner group selects 12 words from the board.
The letter• may need to be added to some words to
get a total of 12 words.

These words are randomly

written on a game worksheet.

See Appendix A (p.

81) for an example.
2.

The partners play the game:
a.

Place the markers on "Start".

b.

Decide who goes first.

c.

The first player flips the coin with the
letters oi and oy written on it.

d.

That person moves his/her marker to the first
word containing those two letters and says the
word in that box.

e.

If the person says the word correctly, then
he/she gets to leave the marker there.

If the

word is mispronounced, then he/she must go back
to "Start".
f.

The next person takes a turn.

g.

The first person to place his/her marker on
"Finish" wins.

h.

The partner group plays the game two to four
times.

Extended Activity:
1.

The students may see who can read his/her game
board words the fastest.
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Under the Moon
Unit 13
Title:

Goal and Outcome

Objectives:

The student will recognize a character's

goal and the outcome of that goal.
Materials:

Under the Moon (students' books), writing

paper with drawing space at the top, pencils,
crayons
Suggested Group Activities:
1.

The teacher writes a goal that he/she has for the
day on the chalkboard.
Example:

I will read one book today during

silent reading time.
2.

The students discuss possible outcomes for what
might happen.

3.

The next day, the teacher writes the outcome of
his/her goal on the blackboard, underneath the
written goal.
Example:

I read two books yesterday during

silent reading time.
4.

The students decide if the teacher's goal was met.

5.

The students brainstorm possible goals they could
try and meet before the next group meeting.

The

teacher writes their suggestions on the board.
6.

Each student signs his/her name on the board by the
goal he/she would like to meet.
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7.

The next day, the students take turns telling what
the outcome of their goal was and whether or not
the goal was actually met.

Independent Activities:
1.

The student reads the first

page

of the story,

"Goose Feathers" (p. 187, Under the Moon).
2.

The student folds his/her writing paper in half.

3.

On the left side of the paper the student writes
the goal that Mrs. Wiggin, Debby, and Tim have set
for themselves.

The student may want to start out

by saying, "Mrs. Wiggin, Debby, and Tim want to __

4.

The student draws a picture above the goal to go
with it.

5.

The student finishes reading the story, "Goose
Feathers" (p. 188-191).

6.

On the right half of the paper the student writes
the outcome of the characters' goal.

7.

The student draws a picture above the sentence to
show what really happened.

Extended Activities:
1.

The students share their sentences and pictures to
get feedback about what they wrote.
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Under the Moon
Unit 14
Title:

Vowel Diphthongs (ow as sounded /o/; ow and ou

as sounded in the word "loud")
Objectives:

The student will relate the vowel

diphthong ow with the sound /o/ and the diphthongs
ow and ou as sounded in the word "loud".

The

student will read words containing these
diphthongs.
Materials:

word cards (down, town, clown, frown, now,

sound, loud, round, proud, low, row, yellow,
pillow. show, and blow), pocket chart, writing
paper, drawing paper, pencils, crayons
Suggested Group Activities:
1.

The teacher will hand out one or two word cards
(depending on the number of students) to each
student.

Each card will have a word with the

letters ow or ou in it and a sentence written at
the top to go with the word.

The word is left out

of the sentence.
Example:

I live in a small

town
2.

The students take turns reading their sentence,
showing their card, and choosing someone to tell
what the word is.

85
3.

The students put their word card(s) in the pocket
chart under the correct column ("now" or "show") to
show what sound ow or ou make in their word.

Independent Activities:
1.

The student writes two silly sentences using the
words from the two columns.
Example:

2.

The round clown in town had a frown.

The student draws two pictures to go with the two
sentences.
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Under the Moon
Unit 14
Title:

Character

Objectives:

The student will be able to identify main

characters from stories he/she has read in Under
the Moon and describe a character's traits,
actions, and feelings from one of those stories.
Materials:

writing paper, white drawing paper,

colored construction paper, pencils, crayons
Suggested Group Activities:
1.

The students brainstorm main characters they have
already read about in the Under the Moon book while
the teacher writes them on the board.

2.

The teacher demonstrates how to play charades by
acting out one of the characters listed on the
board.

3.

As the students give their guesses about who the
character might be, they say what the teacher was
doing that made them think it was the character
they are guessing.

4.

The student with the correct guess gets to do the
next charade or choose someone else to do it.

5.

For an optional way to play, the students add
voices while they act and/or act with a friend.

Independent Activities:
1.

The student picks one of the main characters from
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the list on the board and completes the following
sentences about his/her character:
I am (a person/an animal).
I am a (male/female).
I like

I do not like

Sometimes I feel

because

My friend is

---------------

2.

The student draws a colored picture of the
character on white drawing paper and writes the
name of the character above the picture.

3.

The student folds a piece of colored construction
paper in half.

4.

The student staples the writing onto the front of
the construction paper and the picture of the
character inside.

Extended Activities:
1.

The character projects may be put on a bulletin
board for students to read and guess which
character is being read about.

The possible

character names may be listed at the top of the
bulletin board.
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Under the Moon
Unit 15
Title:

Final Vowels (y sounds /e/ or /i/)

Objectives:

The student will relate final vowel y with

the sounds: /e/ and /i/.

The student will read

words containing the final vowel y.
Materials:

word cards, pocket chart, game worksheet

(see Appendix A, p. 91), pencils, 3x5 file cards
Suggested Group Activities:
1.

The teacher will put the following word cards on
the pocket chart:

happy, by, try, fly, many, city,

spy, hurry, shy, dry, slippery, ready, why, cry,
furry, worry, and my.
2.

The teacher and students read the words together.

3.

The teacher asks, "What sounds does the letter y
make in all these words?"

4.

The teacher passes out these word cards to the
students and puts the letter sounds, /i/ and /i/,
at the top of the pocket chart to make two columns.

5.

The students take turns reading their word and
placing it under the letter that they makes in
their word.

Suggested Partner Activitie~:
1.

Each partner group randomly writes
the game worksheet.
example.

"i"

and

"e"

on

See Appendix A (p. 92) for an
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2.

The partner group writes each word from the pocket
chart onto 3x5 file cards.

These words should be

written lightly in pencil so the words do not show
through on the back.

These cards are shuffled and

placed up-side-down next to the game worksheet.
3.

The partners play the game:
a.

Place the markers on "Start".

b.

Decide who goes first.

c.

The first player turns over the top word card
and says the word.

If the person says the word

correctly, then he/she gets to move his/her
marker to the first letter on the game board
that tells what sound the letter y made in that
word.

If the person mispronounces the word,

then he/she does not move his/her marker
forward.
d.

The next person takes a turn.

e.

The first person to place his/her marker on
"Finish" wins.

f.

The partner group plays the game two to four
times.

Extended Activities:
1.

The students may see who can read the word cards
the fastest.

2.

The partner groups may make another set of word
cards and play Concentration (also known as

90

Memory).
3.

The partner groups may make up a story using as
many of these words as possible.

The cards may be

glued onto the paper where they occur in the story.
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Under the Moon
Unit 15
Title:

Graphs

Obiectives:

The student will be able to make a simple

graph and interpret the results by answering three
questions about the graph.
Materials:

graph paper (1" squares), pencils, writing

paper
Suggested Group Activities:
1.

Each student asks any five students in the group,
"How many people are in your family, including
yourself?"

The student writes the names of the

five people asked and the response number after
each name.
2.

The teacher shows the students how to record their
information on graph paper (see Appendix A, p. 95).

3.

With the guidance of the teacher the students make
their own graphs, using the results of their
surveys.

4.

The students discuss the results of their graphs.
The teacher will help the students come up with
questions about their graphs and the correct
answers.

Independent Activities:
1.

The student asks five people in the class, "How
many pencils are in your desk?"

The response is
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recorded on a piece of paper.

If the response is

over the number ten, the student will record the
number ten so it will fit on the graph.
2.

The student writes a title for the graph on the top
of a new piece of graph paper like the one
previously done.
a.

The student writes a title for the graph.

b.

The student draws a simple symbol for pencil.

c.

The student writes the names of the people
surveyed vertically along the left-hand side of
the graph paper.

d.

The student draws the appropriate number of
pencil symbols to show how many pencils were in
each desk.

3.

The student writes three questions about the graph
on a piece of writing paper.

4.

The student edits the three question by checking
capitals, question marks, and spelling.

5.

The student exchanges his/her graph and questions
with someone else and answers the other person's
questions about the new graph.

6.

The student goes back to the person he/she traded
with to have the answers corrected.

-
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Under the Moon
Unit 16
Title:

Final Blends (1t, nd, and ft)

Objectives:

The student will relate final blends at

with /st/, nd with /nd/, and ft with /ft/.

The

student will be able to read words containing final
blends at, nd, and ft.
Materials:

writing paper, pencils, writing paper with

picture space at the top, crayons
Suggested Group Activities:
1.

The teacher writes at, nd, and ft at the top of the
chalkboard to make three columns.
Example:

2.

st

ft

nd

The students brainstorm words that end with these
final blends as the teacher writes them under the
correct column.

3.

The students identify which words are objects that
can be found in the classroom.

The students play

the game ''I See What You Don't See" to figure out

which words are being identified.
4.

The students identify which words describe
something that can be acted out (verbs).

The

students play the game ''Charades" to figure out
which words are being identified.
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Independent Activities:
1.

The student writes the letters at, nd, and ft on a
piece of writing paper to remind him/her about
which objects to find at home.

2.

The student finds three objects at home that end
with the letters at, nd, and ft.

These items are

brought back to school.
3.

The next day the student writes a creative story
about these three objects and draws a picture to go
with it.

Extended Activities:
1.

The students may share their three items with the
class as the class identifies what the ending
sounds are.

2.

The students may share their creative stories with
the class.

The class may try to guess what the

three items are.
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Under the Moon
Unit 16
Title:

Maps

Objectives:

The student will be able to interpret a

map of the classroom and make a simple map of
his/her bedroom.
Materials:

large piece of light colored butcher paper,

large colored marking pens, small colored rectangle
paper (one per student desk), graph paper (l"
squares), pencils, crayons.

Suggested Group Activities:
1.

The teacher lays a large piece of butcher paper on
the classroom floor and has the students sit all
around it.

2.

The teacher starts drawing the shape of the
classroom on the butcher paper and has the students
try to guess what the teacher is drawing.

The

teacher may have to draw in more detail for
students to guess that it is the map of the
classroom.
3.

When the students finally guess what the teacher is
drawing, the students tell the teacher what else

needs to be added to the map and where it should
go.
4.

The teacher helps the students see why a key or
legend would be helpful and adds one to the map.
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5.

The teacher passes out a small colored rectangle
piece of paper to each student.

6.

Each student writes his/her name on the paper and
tapes it onto the large map to show where his/her
desk is.

The teacher may need to help students

find the right spot.
7.

The teacher or a student will add a desk to the
map's key.

Independent Activities:
1.

The student's homework is to take a piece of graph
paper and make a simple map of his/her bedroom.
The map needs to include a key.

The parents may

help out.
2.

The student writes a title on the map.
Example:

~~~~~--''s= Bedroom
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Under the Moon
Unit 17
Title:

Compound Words

Objectives:

The student will read compound words and

be able to pick out the two words that make up the
compound words they read.
Materials:

list of compound words (see Appendix A,

p. 102), 2 1/2" x 2 1/2" white construction paper,
pencils, crayons, writing paper
Suggested Group Activities:
1.

The teacher and students review what a compound
word is.

2.

The students brainstorm compound words as the
teacher writes them on the board.

3.

The teacher draws two pictures with a plus sign
between them to represent one of the words on the
board.
Example:

D

+~

(doorbell)

4.

The students try to guess what it is.

5.

The students try to think of a sentence that has
the word in it.

The teacher writes it on the board

so that the pictures are in the sentence where the
compound word would have been.
6.

Several students volunteer to draw pictures for new
compound words and write sentences for them.

Other
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students say what they think the compound word is
and reads the sentence.
Independent Practice:
1.

The student picks four or five compound words from
the board or from a list of words provided by the
teacher.

2.

The student illustrates on a small square paper,
each compound word selected.

The student puts a

plus sign between the two pictures representing the
compound word.
3.

The student writes a sentence which contains each
compound word.

A line is put in the sentence

instead of writing the compound word.

These

sentences are numbered in the order they are
written.
4.

The student glues the picture squares out of order
underneath the sentences he/she wrote.

5.

The student turns the writing paper up-side-down
and underneath each picture he/she writes the
sentence number which contains that compound word.

6.

The student puts this writing paper on a bulletin
board for others to read.
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Compound Words

afternoon

earphone

notebook

airmail

earring

pancake

airplane

fireman

popcorn

armchair

football

sandbox

baseball

footstep

sandpaper

basketball

goldfish

schoolhouse

bathroom

greenhouse

snowball

blackberry

headlight

snowman

blueberry

homesick

spaceman

bluebird

houseboat

starfish

butterfly

icebox

strawberry

candlelight

lighthouse

sunflower

catfish

lipstick

sunglasses

countdown

mailbox

sunlight

daytime

mailman

teaspoon

doorbell

meatballs

toothpaste

doorstep

moonlight

treetop

downstairs

necklace

upstairs

downtown

nighttime

wheelchair
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Under the Moon
Unit 17
Title:

Realism and Fantasy

Objectives:

The student will distinguish between fact

and fantasy.
Materials:

Under the Moon (students' books}, otter

picture, white paper, scissors, colored
construction paper, pencils
Suggested Group Activities:
1.

The teacher and students will review what fact and
fantasy mean.

2.

The teacher and students will look back through
stories they have already read in Under the Moon
and decide whether they are real stories or
fantasy.

3.

The teacher holds up a picture of an otter (other
animals could also work} and asks the students to
brainstorm facts about otters (descriptions and
what it can do}.

The teacher writes these

suggestions on the chalkboard under the title,
"Fact".

4.

The students turn to the story "Little otter's

Coasting Party" (p. 235-239, Under the Moon} and
suggest ideas about otters that are fantasy.

The

teacher writes their ideas down under the title,
"Fantasy".
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5.

The teacher takes off his/her shoe and asks the
students to suggest ideas about the shoe that are
either fact or fantasy.

As each suggestion is

made, the other students decide whether the
statement is fact or fantasy.
6.

The teacher shows the students how to make paper
snowflakes.

Independent Activities:
1.

The student makes two paper snowflakes.

2.

The student glues one snowflake at the top of a
piece of colored construction paper.

3.

The student makes a small card out of a smaller
piece of construction paper that will fit under the
snowflake.

4.

With the fold of the card at the top, the student
writes a fact about snowflakes.

5.

The student opens the card and on the bottom half,
inside the card, the student writes, "Fact".

6.

The student glues the card onto the larger piece of
construction paper, just below the snowflake.

7.

The student writes his/her name at the bottom of
the large paper.

8.

The student makes another snowflake and does the
same thing as above, but this time he/she writes a
statement that is fantasy and writes "Fantasy" on
the inside of the card.

